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AbStract
Thepresentstudy,acasestudyofaninternationalstudentatanAmericanuniversity,investigatedhowthestudent's
willingnesstocommunicateinasecondlanguage(L2WTC)emergedinthestudy-abroadcontext.Thedatawere
gatheredthroughaninterviewandobservations.Theanalysisoftheinterviewdatasuggeststhatthesenseofequality
wasapsychologicalantecedenttotheemergenceofthepamcipant'sWTCinEnglishandthatequalitywasdetennined
byinterlocutors'attimdes.TheanalysisoftheactualconversationdatafUrtherdemonstratestheintricacyoftherelation
betweenthenative/non-nativeissueandL2WTC.Theparticipant'sactualL2communicationbehaviorwasinconsistent
withherselfreportWTC,suggestingthepossibilitythatthenative/non-nativeissueplayedaroleinshapingherWTC
behavior.ThepresentpaperconcludesbysuggestingaperspectivethatwillpossiblybehelpfillinfilmreresearchonL2
WTC．
keyword:secondlanguage(L2)communication;situationalwillingnesstocommunicate(WTC)inL2;L2speaking;
situationalvariables;equality;identity;native/non-nativeissue;study-abroadcontext
1．Introduction
SincethenotionofWillingnesstoCommunicate(WTC)wasfirstadaptedtoL2communicationand
leamingbyMaclntyreandCharos(1996),manystudieshavebeenconductedtoexploreL2WTCandits
relatedvariables.ItisnowclearthatL2WTCisacomplexconstructinHuencedbyanumberofdifferent
factors,suchasperceivedcompetence(Baker&Maclntyre,2000;Maclntyre,Baker,Clement,&Donovan,
2003),communicationanxiety(Baker&Maclntyre,2000;Maclntyreeta1.,2003),L2attimdeorinternatiOnal
posture(Yashima,2002;Yashima,Zenuk-Nishide,&Shimizu,2004),motivation(Hashimoto,2002),social
support(MacIntyre,Baker,Cl6ment,&Conrod,2001),age(Maclntyre,Baker,Clement,&Donovan,2002),
gender(MacIntyreeta1.,2002;Baker&Maclntyre,2000),ethnicidentity(Cl6ment,Baker,&Maclntyre,
2003),andculturalvalues(Wen&Clement,2003).
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However,themajorityofthesepreviousstudiesemployedaquantitativeapproach,thatis,statistical
analysisbasedonselfreportquestionnairedata.Ontheotherhand,Kang(2004)andCaoandPhilip(2006)
adoptedaqualitativeapproach,gatheringdatathroughinterviewsandobservations.Bothofthesestudies
drewattentiontothedualcharacteristicofWTC(i.e.,trait-likeandsituational),proposinganewperspective
ofL2WTCasdynamic.ComparedwithLIWTC,whichisconceivedofasrelativelystableandtherefbre
trait-like(McCroskey&Baerjl985;MacIntyre,1994),L2WTCismoresituationalandtherefbredynamic(cf
alsoMaclntyre,Cl6ment,D6rnyei,&Noels,1998).GiventhisnatureofL2WTC,filrtherqualitativesmdies
needtobeconductedtoinvestigateitsrelatedantecedentsandconsequencesinvarioussettings.
Further,asBakerandMacIntyre(2000)demonstrated(cfalsoClementetal.,2003),thepattemoffactors
infiuencingL2WTCisnotfixedbutcontext-dependent.PeoplemaypossessregularLIWTCacrosstime
andplace,butL2WTCismoredependentoncontext,especiallysince"L2communicationisacontext-bound
phenomenon"(Maclntyreetal.,2002,p.560).Asleamingcontextsvary,sothearrayofvariablesaffecting
L2WTCandtheirrelations・Therefbre>､acarefillexaminationofwhatitmeanstoleamalanguageina
particularcontextisnecessary"(Yashima,2002,p.62).However,mostofthepreviousstudiesofL2WTC
wereconductedwithstudentslearningFrenchinimmersionornon-immersioncontexts(Baker&Maclntyre,
2000;Maclntyreetal,2001;MacIntyreetal.,2002;MacIntyreetal.,2003)orwithsmdentslearningEnglish
infbreignlanguagecontexts(Yashima2002;Yashimaetal.,2004;Matsuoka,2009;Bektas-Cetinkaya,2009).
Thus,thepaucityofthestudiesofL2WTCinsecondlanguagecontexts(Hashimoto,2002;Kang,2004;Cao
&Philip,2006)shouldbenoted,callingfbrfilrtherresearchinthisdirection.Especiallylgiventhegrowing
numberofstudentsonsmdy-abroadprogramsworldwide,itiScriticaltogainanin-depthunderstandingof
L2WTCinthestudy-abroadcontext.Mostlikelytheindividual'sWTCinaL2dynamicallychanges,asL2
identitydoes(Block,2007),whenthelearnermovesfiomtheLlenvironmenttotheL2environment.
Asanattempttoaddressthesegapsinexistingresearch,thepresentsmdyaimedtoexplorethenotionof
L2WTCinthestudy-abroadcontextbyemployingaqualitativeapproach,thatis,bymeansofinterview
andobservationaldata.AlthoughsomestudiesappliedtheWTCconstructnotonlytospeakingbuttoother
modesofcommunication,suchasreadingorwritingactivities(e.g.,Maclntyreetal.,1998),thefbcusof
thepresentsmdywasexclusivelyplacedonspokencommunication.ConductingacasesmdyofaJapanese
femalesmdentatanAmericanuniversityJwasconcernedwiththerelationsbetweenL2WTCandanumber
ofpossiblefactorsidentifiedaspredictiveofL2WTC・Specificallyjtheresearchquestionstobeaddressed
were
●WhatkindoffactorsdoessheperceiveasaffectingherWTCinEnglish？
●Inwhatwaysdothese歯ctorsinHuenceherWTCandactualbehavior？
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lbeginbybrieHydescribingtheparticipantandthemethodofdatacollection・Ithenproceedtosuggest
thatthesenseofequalityisapsychologicalantecedentofL2WTConthebasisoftheinterviewdata.Nextl
turntothedatagatheredthroughobservationanddemonstratetheintricacyoftherelationbetweenthenative/
non-nativeissueandL2WTC.IconcludebysuggestingaperspectivethatlthinkwillbehelpfillinfiltureL2
WTCresearch.
2．Method(partiCipantanddatacollection)
ThepresentstudyisacasestudyofaJapaneselearnerofEnglish,Lisa(apseudonym).')Lisawasa
22-year-oldcollegestudentinAmerica・BomandraisedinJapan,sheconsideredJapanesetobeherfirst
language,thelanguageshewasmostcomfbrtablewith・ShebeganstudyingEnglishwhenshewasl2years
oldandleamedEnglish,mostlywritten,intraditionalclassroomsatmiddleandhighschool.Asisoftenthe
casewithJapaneseclassrooms,themainemphasisintheclassroomswasongrammarandtranslation.Thus,
havinglivedinanEFLcontext,shehadfewopportunitiesorneedstouseEnglishineverydaylifebothinside
andoutsidetheclassroom・Afiergraduating廿omhighschool,sheattendedaprivateEnglishschoolfbra
yeartoprepareherselffbrstudyingabroad.AlltheteacherstherewerenativespeakersofEnglish(NSs)
andthestudentswererequiredtouseonlyEnglishintheclassroom.Thecourseswerespecificallyaimed
toimprovestudents'scoresofTOEFLwithaspecialemphasisondevelopingacademicskills.Thereafier,
shecametotheUS,enrolledinanAmericanuniversity,andlivedintheUSfbr2andahalfyears.Thedata
collectionofthepresentstudywasconductedin2010andshelaterobtainedherBAdegreein2011,which
provesthatshepossessedsuificientproficiencyinEnglishtobeclassi6edasanadvancedleamerofEnglish.
Forthepumoseofcollectingdata,onesemi-structuredinterviewwasconductedfbraboutanhour・In
theinterview,theparticipantwasaskedaboutherdemographicinfbrmation,herexperiencesinleaming
English,andherperceptionsaboutinteractinginEnglish.Themainpurposeoftheinterviewwastoelicither
perceptionsofthefactorscontributingtoherWTCbehavior.Thequestionswereasopen-endedaspossible
inordertoremovethepossibilityofrestrictingtheparticipant'sanswers:namelyF.Inwhatsituationsdo
youfeelmoreorlesscomfbrtablespeakinginEnglish?''Inresponsetotheparticipant'sanswers,Iasked
filrtherprobingquestions.SincetheparticipantandlsharedJapaneseasourfirstlanguage,theinterview
wasconductedinJapaneseandrecordedbyadigitalvoicerecorder.ThenitwastranscribedinJapanese
andtranslatedintoEnglish.Further,inordertotriangulatedata,Iobservedtheparticipant'sactualL2
communication・First,sincetheparticipantattendedthesameclassasldid,Iwasabletoobserveher
l)Allthenamesinthepresentsmdyarepseudonyms
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behaviorintheclassroom・Second,IrecordedherconversationwithanativeEnglish-speakingsmdentduring
lunchtimeandthereafieraskedherabouthowshefeltduringtheinteraction,employingstimulatedrecallto
elicitherintrospectivecomments.
3．Findingsanddiscussion
3-1.Interview(thesenseofequalityandtheinnuenceofinterlocutorsonthesenseofequality)
AccordingtoKang(2005),thepsychologicalconditionsunderwhichsituationalWTCinaL2emergesare
excitement,reSponsibilitylandsecurity.However,theanalysisoftheinterviewdatasuggeststhatthesenseof
equalitywasanotherpsychologicalantecedenttotheemergenceoftheparticipant'sWTCinEnglishandthat
equalitywasmainlydetenninedbyinterlocutors'attitudes.Thisfindingisallthemoresignificantbecauseit
invalidatesthetraditionaldichotomybetween廿iendsandstrangersorbetweennativesandnon-natives.
WhendiscussinginterlocutorsasafactorinfiuencingL2WTC,researcherstendtodrawastraightfbrward
distinctionbetweenfamiliarandunfamiliarinterlocutorsorbetweennativesandnon-natives.Forexample,
Kang(2005)statedthatunfamiliarinterlocutorsmadetheparticipantslesssecure(cfalsoCao&Philip,2006)
andthatNSsmadethemmoreexcited.Infact,Lisaalsotestifiedfbrthenative/non-nativedichotomy;asa
non-nativespeakerofEnglish(NNS)livinginAmerica,shewasveryawareofthedistinction:
(l)Whenltalkwithnon-nativespeakers,Ifeelfifeertospeakwithoutanyworryaboutpronunciation
orgrammar・Inoticemyselfspeakinginawrongwaylsuchassaying伽insteadofcmes.Althoughl
noticemyerrors,itdoesnotpreventme廿omexpressingwhatIwanttosay.Butldon'treallywantto
talkwithnativespeakersofEnglish、It'seasierfbrmetolistentothemandnodalong・Forexample,
whenltalkwithHenry[NS],hespeaks98%andlspeak2%,justsayingsomethinglike"Yeah"or
"Really?''
LisafilrtherstressedthatNNSs,especiallyKoreans,wouldguessandunderstandwhatshesaidbutthat
Americanswouldneverunderstandwhatshewantedtosaywithoutexactwords,becausethey@@couldnot
guess(加加加"e-kz"℃"αj)."
However,suchasimplisticpicmredoesnottellthewholestory.Itwouldbeanoversimplificationtoclaim
thatshefeltmorecomfbrtablespeakinginEnglishwithNNSsorviceversa,becauseitwasnotexactlythe
native/non-nativeissuethataffectedherWTC.Forexample,befbretheinterviewbegan,Inoticedhertalking
cheerfilllywithherfifiends,whowereNSs.Lisarelated:
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(2)IcancommunicatewithKateandAmynaturally.AlthoughtheyarenativespeakersofEnglish,I
donotcareaboutitsomuch.Icantalktothem,sharingthesameperspectivesandfeelings(o"q/j
んα"加え"庇sﾙa6erer").
ItisworthnotingthatLisafilrtherwentontocontrastthemwithHenly,thepersonwhomshereferredtoas
anexampleoftheNSswithwhomshewaslesswillingtotalk:
(3)Forexample,althoughlofientalkwithothernativespeakerslikeHenry,Isomehowfeelthattheyare
superiortome(jo"ge-肋"ke/gq"").Theyaremyfriendsbutatthesametimetheyaremyteachers.
Idon'tknowhowtheyfeel,andlknowthey'renotjudgingmebutsometimesliCelthattheyare.
Probablyoutofkindnesstheytrytoteachmemanythings，Theyoftenaskme,“Doyouknowthis？
Canyouunderstandthemeaning?''Iappreciatetheirkindness,butIdidn'tlikebeingaskedlikethat
inaway.Iknowtheydonotlookdownonme…Butwhenltalkwithmy廿iendslikeKateandAmy,
Ifeelweareequal(/α伽-"αkα砿gqsz"").
Drawingonthetraditionallabels,allofthethree(i.e.,Henry,Kate,andAmy)wouldbecategorizedas
､術e"ぬor"α伽e叩eα舵応.However,Lisaperceivedthemquitedifferently,dependingonhowtheytalkedto
herandhowshefeltduringtheinteraction.Itshouldbenotedthat,whentalkingaboutthedifferencebetween
Henryandtheothers,sheusedSuchwordsass叩e加沈唯γ〃(jo"ge-kα"脇)ande9"α/("/o).Thus,itcan
bearguedthatthesenseofequalitycontributedtoherWTCinEnglish,whilethesenseofinferiorityhada
negativeimpactonit.Equalityseemedtobemainlydetenninedbytherelationshipbetweeninterlocutors,
whichwastoocomplextobedescribedbysuchsimplisticdistinctionsas"/e"伽/s"α"gemor〃α伽es/加"‐
〃α"ves.Indeed,amongNNSs,LisareferredtoKoreansasmorecomfbrtabletotalkwiththanChinese
people.Thereasonshementionedwasthattheirwayofthinkingwafsimilar(""e"")"(totheJapaneseway
ofthinking).AIso,shemadetheibllowingremarksabouthernativeEnglish-speaking廿iends:"Whenltalk
withthepeoplewhomlconsidertobemyrealfriends伽"/o-"〃o〃o伽cII/-m/oo"To"eγ〃ル伽),Idonot
caresomuchabouttheirbeingnativespeakers.''Thewordjでα/attachedtoかjeﾉ伽tellsofasubtlebutcritical
difference.Whenreferringtothesereal廿iends,sheagainusedtheworde9"α/(""o):
(4)AfferlbegantospeakwithnativeswhowereinterestedinJapan,likeKateandAmy,Ifeltvery
differently.Untilthenlhadtalkedwithnon-nativesonlybutlwasabletogetAmericanfiiendswho
treatedmeastheirequal.
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HeresherelatedthenotionofequalitytotheinterestinJapan.Likewise,itisclearfromtheabove-quoted
passage(2)thatsheconsideredsharingthesameperspectivesandfeelings(o"j肋"加加)tobeofcrucial
importance.Thesenseofequalityseemedtobedeterminedbyinterlocutors'attimdesratherthanbytheir
native/non-nativeness.
ThesenseofequalityasapredictivefactorofLisa'sWTCcanfilrtherbeconfinnedbythefactthatshe
madeacleardistinctionamongherclassmatesaccordingtotheirstamsasundelgraduateandgraduate:
(5)Nowmanyofmyclassmatesaregraduatesandolderthanme.Sosomehowlfeelthattheyare
superior(jo"ge-kα"畑gα”"〃gas"γ").Whenltalkwiththem,Ithinklcanlearnmorebylistening
ratherthanbytalking.
Againitwasnotexactlythenative/non-nativeissuethataffectedLisa'sWTC,sincethegraduatestudents
consistedofbothNSsandNNSs.
Inthisconnectionitisworthnotingherethatshedidnotperceiveherspokencompetenceingoodtenns;
sheseemedtobeallthemoreconsciousofequalitybecauseofthisselfperception.Shehadaninferiority
complexaboutherspokenEnglishevenwhenshewasinJapan,comparingherselfwithherclassmateswho
werereturnees：
(6)AlthoughldidwellinEnglishathighschool,Ihadahugeinferioritycomplextowardssomeofthe
studentsattheschool.TheyspokeEnglishveryHuently!Infact,someofthemwereretumees・Many
ofthestudentswere伽moreproficientinEnglishthanlwas.Ithoughtlcouldn'tcompetewith
them.…Icouldn'texpressmyselflwasabletoreadandlistenbutlwasnotgoodatspeakingor
writing.Neitheramlevennow.
Attheprivatelanguageschoolwhichsheattendedtoprepareherselffbrstudyingabroad,sheprefe汀edthe
readingclasstothespeakingclass.Although..theteacherwasagoodguy,''shedislikedgivingaspeech
orpresentationinthespeakingclassanddidnotfeellikespeakingEnglishtothepointofbeinggivenbad
gradesonthebasisofherpoorparticipationintheclass.AIso,sheintentionallyavoidedtakingtheinternet
versionoftheTOEFLtestbecauseshethoughtthatshewouldnotdowellonthespeakingsectionofthetest.
Shetookthepaper-basedversionofthetestanddidnottakeTOEFLsincethen.Inthisway,sheperceived
herspokencompetenceinbadtenns,whichseemedtohavesomeinHuenceonhowshefeltwhenspeaking
withNSs.Forexample,whenaskedaboutthesituationinwhichshefeltuncomfbrtablespeakinginEnglish,
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shenarratedthefbllowingepisode:
(7)WhenltalkedwithAndy[NS]theotherdayllpronouncedanameinawrongwayJguess.Then
hecorrectedmestrongly.Hesaid､.Sayit.Sayitagain.''Idon'tcare!Ifbunditreallyunpleasant.
Iknowthatmypronunciationisnotperfect,buttherewasnotroubleatthattimeasfaras
communicationwasconcerned.Ididn'tunderstandthenecessityofhiscorrectingmeinthatsituation.
Maybehediditfbrme,butIwantedhimtoignoremyerror.Ifsomeonecorrectsmewhenlwant
tomakesurethatlamtalkinginarightwayithenl'llappreciateit.Butatthatmomentltalkedina
nonnalsituation,solwasirritatedbyhiscorrectingmypronunciation.
Heretheinterlocutor'spretentiousattitudemadeherfeelinferior,makingherlesswillingtospeakinEnglish.
Itcanbearguedthatshefeltallthemoreirritatedbythenegativefeedbacksincesheherselfwasveryaware
thatherpronunciationwasnotperfect.
3-2.Observation(theinconsistencybetweenselfreportWTCandactualbehavior)
ThedatagainedthroughobservationofLisa'sactualL2communicationfilrthercomplicatematters.I
recordedLisa'sconversationinacasualsettingfbrabouttwentyminutes.Lisa'sinterlocutorwasaNS,
Anne,wholhadthoughtLisawouldfinditcomfbrtabletotalkwith.Annewasafemaleundergraduate
studentattendingthesameuniversityasLisadid.LisaandAnnekneweachotherwell,beingseniorand
almostthesameage.Theyalsosharedsimilaracademicinterests(i.e.,languageandeducation).Inaddition,
AnnewasinterestedinJapan,learnedJapanese,andwasabletoengageincommunicationinJapanesetoa
certainextent.AnnehadexperiencesofstudyinginJapanfbrayearasanexchangestudent,whichmade
herveryunderstandingandsympatheticaboutthedifficultiesofinternationalstudentsinAmerica.Asfaras
Icouldsee廿ommyconversationswithAnne,shehadnevershownanypretentiousnesswhatsoeverduring
conversation.Inthissense,Annefill611edeverycriteriatobecategorizedasLisa'sreal廿iend,oratleast
someonewhomLisafbundtobeherequal.Infact,aftertheconversation,LisaherselfconfinnedthatAnne
wasoneoftheNSswithwhomshefeltcomfbrtablespeakinginEnglish.TbuseLisa'swords,Annewarnot
scary("wαﾙ"-"αj).”
However,therecordeddataoftheirconversationshowthatitwasactuallyAnnewhodominatedthe
conversation.Sincetheconversationwasconductedonaone-to-onebasis,onthesurfacebothofthem
seemedtobefUllyinvoIvedintheconversationwithlittlesignofawkwardness.However,itisnoteworthy
thatAnneaskedalmostallthequestionsduringtheconversation,initiatingnewtopics.Duringthewhole
－283－
conversationitwasonlyoncethatLisaaskedaquestion,thepurposeofwhichwasnottoinitiateanewtopic
buttoseekconfirmation:
(l)
IAnne:Idon'tlikeleamingfbreignlanguages,I'mfinding.It'slike
2Lisa：Really？
3Anne:Yeah.
4Lisa：HowaboutJapanese？
5Anne:IttakesallmyenelgytodoJapanese．Ican'tdoanymore.
Dominanceinconversation,definedafonespeaker'stendencytocontroltheotherspeaker'sconversational
actionsoverthecourseofaninteraction''(Itakura,2001,p.70),canbeanalyzedbyexaminingsuch
interactionalfeaturesasoverlaps,inteITuptions,questionsandtopicinitiations(cfalsoltakura&Tbui,2004).
Ashasquestionsandtopicinitiationswereconcemed,itwasAnnewhowasthedominantspeaker.
HereitisnotpointlesstoberemindedoftheinconsistencybetweenselfreportWTC(trait-likeWTC)
andacmalWTCbehavior(situationalWTC)(Cao&Philip,2006).AccordingtoLisa'sselfreport,shefelt
willingtocommunicatewithAnne,whomLisafbundtobeanequalfriend・Infact,trulyLisawasengaged
inameaningfillcommunicationwithAnne.However,cIoselyanalyzed,therecordeddatasuggestamore
complicatednatureofL2WTC.Forexample,LisaansweredsomeofAnne'squestionsbysayingjust"I
don'tknow,''althoughcertainlyshecouldhavesaidmoreaboutthetopics;bothoftheprovidedtopics,
writinganacademicpaperandstudyingabroad,wereofsomeconcerntoLisa:
(2)
1Anne:Nowyou'vebeenhere…howmanyyears？
2Lisa:AImostthreeyears.
3Anne:OK.
4Lisa:Liketwoandhalfyears.
SAnne：Howwaspaper-writingchanged？Like…
6Lisa:Well,Idon'tknow.
7Anne:Becausesometimeslthinkl'vegottenabetterwriter
8andsometimesl'mlike…mmnnn,@.No,I'mnot.
ﾌツ
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（3）
lAnne：Didyoufindyou，rejustdoingwellatit？
2Oryoustartedlikingit？
3Orlike,whatmadeyouevendecidetocomehere？
4Lisa:Idon'tknow.
5Like,Idon'treallyknow.
6Anne:You'rejustlike｡.OK.I'mgoing."((laugh))That'sfine.
ItwouldbetoosimplistictoattributeLisa'srelativereticencetoonefactor・Anumberofdifferentfactors,
bothsituationalandenduring,musthaveplayedaroleinshapingherWTCbehavior.ButconsideringAnne's
favorablecharacteristicsasaninterlocutor,thenative/non-nativeissueshouldberegardedasapossiblefactor
affectingLisa'ssimationalWTC.Asindicatedabove,asaninternationalstudentinAmericaLisawasvery
consciousof"theglaringdifferencesbetweennativesandnon-nativeJ(Medgyes,1992,p､343)intennsof
spokencompetence・Therefbre,itisnot伽-fetchedtosupposethatLisaperceivedherspokencompetence
asinferiortoAnne'sonthebasisofnative/non-nativeness,whichhadanegativeimpactonLisa'ssituational
WTCinEnglish.Infact,intheclassroomsheusuallyremainedsilentexceptwhenshehadtospeakin
agroupdiscussion.Sherarelyvolunteeredananswerintheclass,initiatedtopicsorinterruptedinthe
discussions・Whenlaskedheraboutthereasonfbrherreticence,sheansweredthatshewasnotwillingto
speakinEnglish"in廿ontofallthosenativespeakers.
，，
4．Conclusion
Thepresentpaper,acasestudyofanintemationalstudentatAmericanuniversity,wasdesignedto
investigatehowherL2WTCemergedinthestudy-abroadcontext.lbeganwithadiscussionofthesense
ofequalityasapossiblepsychologicalantecedenttotheemergenceofherWTCinEnglish・Onthebasis
oftheinterviewdatalsuggestedthatitwasthesenseofequality/inferiorityratherthantheissueofnative/
non-nativenessorthefamiliarityofinterlocutorsthataffectedtheparticipant'sWTCinEnglish.Thus
thetraditionaldichotomiesbetweenstrangersand廿iendsorbetweennativeSandnon-nativeswerecalled
intoquestion.Ithenexaminedtheactualconversationdataoftheparticipant,whichlhopehasfilrther
demonstratedthecomplexnatureofL2WTC.Theparticipant'sactualL2communicationbehaviorwas
inconsistentwithherselfreportWTC,suggestingthepossibilitythatthenative/non-nativeissuemighthave
playedaroleinshapingherWTCbehavior.
ltisapitythatL2WTChasscarcelybeenexaminedinthestudy-abroadcontext.Itisacommon
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observationthatinternationalstudentstendtokeepsilentintheclassroom,whichmakesengenderingtheir
L2WTCallthemoresignificant.Althoughtheissueofidentity,includingnative/non-nativeness,hasbeen
largelyneglectedinthepreviousstudiesofL2WTC,itishighlylikelythatidentityisapossiblefactor
directlyorindirectlyaffectingL2WTCespeciallyinthestudy-abroadcontext.Intemational,non-native
English-speakingstudents,comparingthemselveswithNSssurroundingthem,arelikelytobesensitive
totheirstatusasnon-natives,asLisawas.Thefindingsofthepresentstudysuggestthatthenatureof
internationalstudents'L2WTCanditsrelationtothenative/non-nativeissuearenotstraightfbrwardbut
complex.ItwillbeofgreatinteresttoprobefilrtherintohowL2WTCemergesinthesmdy-abroadcontext,
employingaqualitativeapproach.
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